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Introduction 

 
The topic of this paper is conflict solving between children. The main thing that I am going to research 

is the role of the teacher when it comes to conflicts between children in Kindergarten. The question 

that I am going to want to find an answer to is: “To what extent are the class teachers of the 

Kindergarten class of de Wilge in Hilversum involved in problem-solving during conflicts of the 

children of her class?” In this school, there are 6 different Kindergarten classes. The class that I will 

be doing my teaching practice in is group 1C. The Kindergarten teachers spoken about in the 

research question are the 2 teachers of group 1C.  

   The reason that I am interested in this question is because it is wise to know beforehand what to do 

in different conflict situations. When teachers do not know what to do, situations can escalate 

negatively and children could learn how to solve problems in a non-beneficial way.  

The purpose of this research is to see when it is beneficial for children to solve their own conflicts and 

with what kind of conflicts they need help. So mainly to what extent children can be autonomous when 

solving conflicts with peers. I would like to figure out possibilities of how to handle conflicts between 

children in a Kindergarten class. Possibilities found at various sources outside of my teaching practice 

school as well as observing situations and interviewing people in the teaching practice school.  

   The aim of the research is to give clear examples of how Kindergarten teachers of bilingual school 

de Wilge handle conflicts between children, especially in group 1C. These ways to deal with conflicts 

are helpful to me as I often in the past have found myself stuck in a situation, where children would 

have a conflict, not knowing how to solve this. I feel like I’m becoming better at this during every 

teaching practice and thought it would be wise to clearly research this so that I will have a better 

understanding of the thought behind the actions of dealing with conflicts and if it would sometimes be 

wise to not get involved as a teacher and why. When, at the end of the research, I know how 

professionals handle conflicts between children, I could research a smaller aspect of the research a 

little deeper. I will come back to this in the conclusion. 

The sub-questions that follow this main question are: 

- What does theory, found outside the practice school say about how to manage conflict-solving 

between children as a teacher? 

- What does theory found inside the practice school say about how to solve conflicts between 

children? 

- How does this show in practice, in the Kindergarten class of bilingual school ‘de Wilge’ in Hilversum. 

- To what extent is there a difference between resolving playground conflicts and classroom conflicts?  

The reason I chose to begin with this first sub-question is that in my eyes it would be wise to look for 

theory first. When looking for theory, you already have some background information about the topic 

and why people (should) act in a certain way. At first, I will look for information about this in sources 

outside of the practice school. These will most likely be found on the internet and in books. 

   For the second sub-question I will also look at theory, but now theory of the practice school itself. I 

will see what I can find in documents available at the practice school.  

   The next sub-question will be solely based on practice, seen at the Kindergarten class of bilingual 

school de Wilge in Hilversum, with occasionally referring to previous found theory. Most information 

found here will come from interviews with staff from this school and observations done there. 

   The last sub-question will be theory and practice combined. Looking at both playground and 

classroom conflicts, I would like to find out if there is a difference between the amounts of a teacher 

being involved and how we can see that/if a teacher acts differently in these different set-ups. The 

theory of this part will mainly come from sources inside the practice school. 
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Making use of these chosen methods are most efficient in my eyes. When looking for theory about 

this topic, a lot can be found in books written by professionals or on the internet when looking for 

articles written by professionals. For the next theoretical sub-question, which involves the practice 

school, it will be most beneficial to look at theoretical information found inside the practice school or 

on the school’s website. So, I will see if there are documents about this topic present to see what 

information these could give me. The third sub-question requires observation, as I would like to see 

how this shows in practice. With this question, as with the last, interviews with Kindergarten teachers 

can help me to understand the observations that I made by backing them up with reasoning. 
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General theory about conflict-solving 
 

In this section, an answer will be looked for to the following question: “What does theory, found 

outside the practice school, say about how to manage conflict-solving between children as a 

teacher?” This will be done by looking at multiple sources outside of the practice school. Mainly from 

books, articles and the internet.  

First of all, I would like to start with the definition of a conflict. “In our human relationship model, 

conflict means battles and collisions occurring between two or more people when (1) their behaviors 

interfere with one or the other’s meeting his needs; or (2) their values do not match.” (Gordon, 2003, 

p. 182) 

(Slo, n.d.) The word conflict, for many people, has a negative load. This is mainly because of the bad 

consequences conflict have, like fights or aggression. A conflict does not always have to be negative. 

They can be seen as positive sometimes because they could bring clearness to some situations. Both 

parties involved know that there are wishes that are not met. Problems occur at the time that those 

wishes cannot be achieved. To live together with more people in one room, as in a classroom, is not 

easy. Arguments can bring a bad vibe into a classroom. It is not wise to let a conflict be for what it is. 

Teachers and children should see these conflicts as learning opportunities, rather than inconvenient 

events.  

When a conflict occurs, we tend to make comments about the other person, like “You are rude.” Or 

“You make me mad“. Such comments result in defensiveness of the other person. These so called 

you-messages assume things that may be true but then again, also may not. Thomas Gordon 

suggests to replace these you-messages with I-messages when there is a high level of emotion in a 

conversation (Ellis, 2009).  

   Because of the previous statement about I-messages and my knowledge about that topic, I believe 

that an exercise that could be done to train in giving I-messages which could be helpful is for children 

to do some role-play about practising with giving I-messages. This could be beneficial when wanting 

to reduce conflict escalation in- or outside classrooms. First practise giving you-messages and see 

how they feel when someone gives them one and later see what the difference in emotion is between 

those and receiving I-messages. Then, during the conflict solving, the teacher can simply remind the 

children of what they practiced and guide the children in using I-messages. 

A case described in “Effective Behaviour Management in the Primary Classroom” (Shelton, F. & 

Brownhill, S., 2008) talks about one of the children in a classroom coming in crying from playtime 

because her friends did not play the game she wanted to play. All of the children involved were asked 

by the teacher about what happened and the teacher listened carefully to their responses. Then, he 

asked how the situation could have turned out better and asked each child to give a suggestion. The 

suggestions were acted out in a role-play situation and so, the solution was found.  

   In this situation, the whole class is involved in a problem that involved multiple children in one 

classroom. It is a good way to solve a problem like this on the long run. Practising role-play helps the 

children to remember the solution for the next time sometimes like this happens. This helps to guide 

children to anonymous behaviour.  

   In the same book as mentioned above, Effective Behaviour Management in the Primary Classroom, 

two hypothetical cases where a conflict between children occurs are mentioned: 

- The first one is about Martha, aged 4, who ran into school yelling the teacher’s name, 

followed by “Simon stepped on my sandcastle. He said it was an accident but I know it wasn’t 

– he did it on purpose!” 

- The second is about Chloe, who was upset because her game with Alice was disturbed when 

a child knocked all the chess pieces of the chessboard. Chloe knew for sure that Joe had 

done it on purpose, but the boy said he didn’t. 

It is difficult to know who to believe when you as a teacher haven’t seen the accident happen. Most 

children under the age of 9 are in level 1 of his moral development scale, which is ‘Pre-conventional 

morality’. This level consists out of 2 stages, the first of which is: The child knows well how to avoid 
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being punished (Mcleod, 2013). This may prove that Simon and Joe just wanted to get out of trouble 

and may have actually did what the girls say they did in both scenarios. This is good for a teacher to 

realize, in order to know how to deal with the situation. Who should you believe? 

A situation mentioned in a book about how to deal with children in practice is where a few boys are 

playing on the playground and complaining about each other with remarks as “He can’t stand to lose”, 

“They ruin the game all the time”, “They don’t follow the rules” and “He always want to play but never 

understands the rules”. The teacher acts in a way where only she wins, by saying “We do not fight at 

the playground, if you cannot play nice, then all of you can stay inside during break-time.” After some 

more complaining of the children, the teacher sends them in instantly. This solution is only acceptable 

by the teacher. The need of the children was playing by the rules altogether, this need is not fulfilled. 

This is why there is a big chance that this will happen again next time according to Woltjer & 

Janssens (2010, p. 146). This is an example of the teacher handling a conflict in an authoritarian way. 

This could work in other situations, but because in this case the needs of the students are not met, 

here it will probably backfire.  

The previous situation is described as method I. The book where the methods are described in, called 

“Hoe ga je met kinderen om op school?” of Woltjer & Janssens (2010, p. 147), also states a method 

II, which is as follows. The children are complaining as stated in the above situation. Instead, the 

teacher says “Boys, try to play nice and do not fight.” After some more complaining, the teacher 

reacts with “No arguments, boys!” and she walks away. After a while it escalates and the boys begin 

to fight. In this situation, the teacher loses and could create feelings of aversion towards the winners, 

which in this case are the students. They could begin to see her as a weak person.  

The last situation in the above mentioned book is called method III, the ‘no-lose method’. In this case, 

conflicts are not seen as situations where there are winners and losers, but are seen as non-

destructive, natural events in relation to students and teachers. The conflict is seen as a problem that 

needs to be solved and where the solution is acceptable for all parties involved. Power does not play 

a role in method III, the teacher and students are equals. In this situation, the teacher addresses the 

problem in class and asks the children to individually come up with a possible solution to the problem. 

She writes all the possible solutions on the board and asks the pupils to see what they don’t agree on 

and what we should erase. 

This whole next part is based on an article from Kiddo (2005), which is a Dutch pedagogical magazine 

for childcare for children aged 0 to 12. The writer talks about conflict solving with young childcare 

children. The people working in childcare will be addressed as teachers in the next section.  

   People who work with children have a big influence on the children of their group. Indirectly, as well 

as directly. (S)he has different roles to help children during conflict management. This teacher is the 

one who protects the children and makes them feel safe; the boss who watches over the norms and 

values; the one who makes rules and agreements with the children and the one who interferes in 

conflicts to remind the children of those rules and agreements. The teacher helps the children to find 

solutions together in order to connect and reconcile. (S)he can do this in different ways. Either be a 

tough boss or a friendly boss. Those two different ways can have a totally different effect on the 

children. There are three main roles a teacher can take on in conflict situations; protector, boss or 

mediator.  

Protector  When a child knows that his behaviour is not approved of, interfering directly  

   works best. Even a look which warns him may suffice. Sometimes this look or a  

   one sentence remark works well as a signal that the child should stop this  

   negative behaviour. With some more words, the teacher could guide the child a  

   little more. By explaining or reminding the child of the rule; “You can’t just grab a   

   toy from someone, can you?” or “Look, he was playing with that first.” The tone of  

   her voice, her posture, facial expression and non-verbal actions can bring a  

   positive twist to the warning. Guiding children in conflicts using polite sentences  

   will make the children more willing to follow instructions given. 

 

Boss  Young children can make teachers irritated or desperate sometimes. For instance  

   when they do not want to listen, cry a lot, shout, kick or bite. But should you show  
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   this to the child? Intervene in a negative way with an angry look on your face  

   does not seem to help much with young children. They tend to not listen and  

   continue their actions. This could turn a conflict in a real fight. An angry teacher  

   does not help the child to solve the problem and get to know his own feelings.  

   The teacher should try to look serious instead of angry in order to let the child  

   know something is up. When you made the mistake of showing your anger, it is   

   important to quickly reconcile with the child. 

Mediator In our research, teachers mediate by taking 3 steps. The first step is finding out  

   what the problem is by asking questions. The teacher should connect to the logic  

   of the children. Step two is finding a solution. The teacher guides the children in  

   solving he conflict and to get in touch with their feelings. The third and final step is  

   to reconcile. The teacher focuses on continuing to play together. There are  

   multiple ways of doing this. She can; ask one of the children how they can make  

   the other child happy again; ask if the children have a plan; give advice to make  

   up; give compliments when the children make up or come up with a plan.  

      

Obviously, conflicts arise in each community, including schools. For a teacher, it is easy to solve 

conflicts between children. However, this is not empowering for children to solve their own conflicts. 

To resolve conflicts is a skill which can be learned. Teachers can help children achieving this skill. 

Playworks (2015) gives four conflict resolution activities that can be used in several grades in primary 

schools.  

Rock-Paper-Scissors When there are 2 answers available to a question (“Was the ball in or out”   

    or “Who was first in line”) and the answer is not clear, this game can be  

    played. This is a nice activity to help prevent escalation of the problem.  

     The game is played by 2 people, bouncing their fist 3 times while saying  

    ‘rock, paper, scissors’. At bounce number 4, they pick either one of those  

    three that can be represented by a fist (rock), a flat hand (paper) or  

    stretching only your index and middle finger (scissors). Rock beats  

    scissors, scissors beats paper, paper beats rock.  

I-messages  Children tend to blame others rather than themselves. But teachers know that  

    conflict occur between a minimum of 2 people involved. Teach children to  

    use I-statements to express how they feel about a situation. This helps  

    children to get in touch with their emotions. Do this before discussing  

    possible solutions. When doing this consistently, after some time children will  

    be able to do this without the help of an adult.   

Peace Path  A path can be drawn upon a paper for on the wall or on the playground with  

    guided steps to take when in a conflict. This path could have sentences that  

    need to be finished, such as “I feel… when…” or questions for children to  

    answer, like “How do you feel?” or “Think about possible solutions”.  

Conflict Managers For the older grades, conflict managers can be appointed. One of the  

    children can act as a mediator to help solve problems. This way, children can  

    learn how to deal with conflicts from their peers.  
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No one is born with the knowledge on how to negotiate. Children have to be taught how to do 

this. Every conflict that a child has with another child is a chance for him to learn to understand 

and respect himself and others, how to communicate and how to negotiate. So, how do you 

teach a 5 year old to deal with a conflict? Gina Dal Fuoco (2008) asks, and provides us with 

steps to walk a child through in order to eventually have the child handle conflicts on his own.  

Ask specific questions  Ask questions so that the child can tell exactly what happened, 

    without getting into why it happened and whose fault it was.  

Put words in his mouth  Kindergarten children lack vocabulary when it comes to feelings. 
    Help the child name his emotions by asking questions like “You  
    seem upset, tell me about it.”  

Emphasize, don’t sympathise Try to understand how your child feels instead of telling them how  

    poor he is. This way you give the child an opportunity to change  

    the situation instead of feel like a victim.  

Brainstorm solutions  A potential 3-step plan to resolve a conflict is; acknowledge that  

    the child is upset, identify the problem from the perspective of the  

    child, think about possible solutions to the problem. Maybe come  

    up with 3 solutions and have your child pick the best one. 
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Documents of Practice School 
 

Now, I will look at theory closer to the next sub-question. Theory inside the practice school will be 

looked at to find useful information about conflict solving. When talking to the teaching practice 

coordinator at De Wilge, she told me the school has a ‘bullying protocol’ and a ‘school plan’. After 

reading both, I saw there was a lot of useful information in them. First, I will give some information 

found in the ‘bullying protocol’ and last information found in the ‘school plan’ about conflict solving will 

be given.  

 

Until another source is mentioned, this whole next part is based on Pestprotocol (Basisschool de 

Wilge, 2012-2013). Bullying occurs in every school. It is a problem that we take seriously and want to 

handle with care. It is of great benefit that every person feels involved, from the child, to parents, to 

teachers. Every individual should take part in dealing with a bullying problem. The bullying protocol 

exists to make everyone aware of the concept of bullying and the document needs to be acted out by 

everyone in school. The emphasis of the protocol is put on interacting with each other, making 

friendships, accepting and respecting each other’s differences. The protocol talks about the definition 

of bullying and different forms of bullying behaviour. Furthermore a 3 step plan is mentioned, where I 

will go deeper into now. Only the important parts for the Kindergarten groups will be mentioned.  

 

Step 1: What does de Wilge do to prevent bullying? 

 Every school year the whole school begins with the theme ‘friendship’. Norms and values of  

 the class are discussed. We take a look at what friendship means for everyone. The  

 emphasis in the first month of school is on forming a group, making rules and respecting each  

 other. When a teacher sees that one of the children is not part of the group, this will be  

 discussed with the internal supervisor. From group 1 to group 8 ‘Kanjertraining’ is given every  

 2 weeks. The goal of this training is to stimulate social and respectful behaviour and to  

 prevent or lessen social problems. Children learn to trust themselves and others and give 

 compliments. 

Step 2: What does de Wilge do when bullying is spotted?  

 When one of the children, a teacher or a parent comes with a complaint about bullying, the  

 first step is for the teacher of the bullied child to solve the problem with both parties involved.  

 Both parties are asked to tell their side of the story. If this doesn’t work, the parents are  

 involved. De Wilge could then use the ‘Support-group approach’. The schoolboard and other  

 teachers are informed about this and the teachers pay extra attention to the bullied child  

 during the breaks. This approach looks for solutions that work within the own group. The next  

 steps are taken: 

- A conversation with the bullied child. The teacher listens and asks about bullies, followers and 

friends of the child.  

- A teacher who has experience with the support group plans a conversation with the above 

mentioned children. The role of each child is not mentioned in the conversation. The teacher 

explains to this group that every child should have fun when going to school and asks if they 

can all help the bullied child to have fun. The children then come with solutions. The solutions 

are tried instantly. 

- All the parents of the above mentioned group receive a letter which states that their child is in 

this support-group. The role of the child is not mentioned.  

- After a week, the teacher has another conversation with the bullied child. They see if the 

situation has changed.  

- The support-group has another conversation to see if the solutions worked.  

- This process continues until the problem is solved. Experience shows that this is in 3 weeks.  

- The teacher who led the support-group follows the bullied child. Together, they have a 

monthly conversation until the child says it is not needed anymore.  

- Children who participate in the support-group get a certificate.  
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Step 3: What does de Wilge do when the bullying doesn’t stop after the first two steps are carried out?  

 Bullying is a group problem, so an anonymous bullying-test is taken by the whole group.  

 Questions are asked about the names of children who sometimes bully and if they  

 themselves bully sometimes. The teacher has regular conversations with the victim and  

 his/her parents. The parents of the bully are informed about the behaviour of their child in a  

 personal conversation. The teacher makes agreements with the parents about the behaviour  

 and the consequences. The parents of the victim are informed about this conversation. If the 

 behaviour of the bully does not stop, he/she could be told to stay inside during break or gets 

 punishment rules. The school-board and the parent are always informed about new measures 

 taken. When the problem doesn’t cease to exist, the teacher will give all the present 

 documents of conversations and measures to the schoolboard. They will invite the parents 

 and the child for a conversation. The schoolboard complements the archive. The victim’s 

 parents are informed about all of the events. When either the bully or his/her parents do not 

 cooperate in improving the problem or the bullying does not stop, the schoolboard can call for 

 special measures, like: isolating the child or a temporary suspension with a maximum of three 

 days. When the behaviour still does not improve, a reference can be made to ‘bureau 

 Jeugdzorg’ (youth care agency). 

 

The whole last part of this sub-question comes from the school guide  

   (Brok, T., 2014-2015). The school guide talks about unwanted behaviour. When this occurs, the 

school uses the protocol suspension or removal. Three forms of measures can be taken: time-out, 

suspension or removal. When a time-out is given, the child is banned from the group for the rest of 

the day. The parents are telephonically informed. A time-out can be given when a child temporarily 

needs to go to a different school during research for learning- or behavioural problems. The parents, 

and sometimes the child, are invited for a conversation. With a next incident or when the situation is 

extreme, a formal suspension could take place. The director discusses with the schoolboard before 

taken a decision for suspension. When a suspension takes place, the parents are informed by a letter 

by the director. The schoolboard and the school attendance officer receive a copy of this decision to 

suspension. When an extreme incident occurs multiple times and has radical consequences for safety 

of the school, removal can take place. This can only be decided on by the schoolboard. Before a 

decision for removal can happen, a conversation between the schoolboard and the teacher takes 

place. Also here, the parents, and sometimes the child, get an invitation for a conversation. Definite 

removal does not take place until the schoolboard arranges another school to take the child in. The 

decision for removal will also be communicated to the parents by a letter. The educational inspection 

and the school attendance officer receive a copy of the decision to removal. The parents can object to 

this decision within 6 weeks. In all three cases, the conversations are documented and saved in the 

child’s file.  

   The school guide has a part about the ‘Complaint Arrangement Primary Education’. The school of 

course tries to limit mistakes made to a minimum. But it could be that a parent has a complaint 

because a mistake is made anyway. This could be for example about the guiding of pupils, 

punishment, assessment of pupils, sexual harassment or discriminating, aggressive or violent 

behaviour. The complaint at first is talked about on the level on where the complaint arises. In most 

cases, this will be done by the teacher. If this doesn’t take care of the problem, it will be discussed 

with the coordinator of student affairs or the management. If this doesn’t take care of the problem, the 

complainer can be referred to the counsellor of the foundation. The counsellor’s job is to take care of 

complaints in a careful manner. He/she can try to act as a mediator to deal with the case and guides 

the complainer during the procedure. The counsellor has secrecy. When complaints are anonymous, 

they will not be taken into consideration.  
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Practical view 
 

(A. Dammers, personal communication, November 10, 2015) When the children of the Kindergarten 

class of bilingual school de Wilge in Hilversum were playing outside one day during break-time, I had 

a talk with the teacher of the class about conflicts. She told me that the teachers let the children solve 

most of their own conflicts, when this is possible.  

   At the moment of the previous mentioned conversation, a conflict happened. One of the boys (V.) 

had a coat on where the hood can come off. He had this hood in his hands. Some children went over 

to him and V. hit children with this hood, all the children were laughing at first. But then, the teacher 

saw that V.’s face began to change from smiling to not smiling. She went over to talk about the 

situation. It was too far from me so I couldn’t hear how she solved it. When the teacher came back 

after handling this conflict, she told me that this is one example of when they do step in. This is 

because there is a big chance it escalates to where the boy gets angry and forgets that he should 

verbally try to solve the situation.  

   (P. Brinkman, personal communication, December 4th, 2015) The stories of all parties are 

listened to when children are in a conflict together. The teacher breaks them apart and asks 

them both what is wrong. The question “How can we solve this?” is asked. The children try 

to solve it by thinking about solutions. The teacher tells them to come back when they 

thought of a solution. When they have one, they talk about it and the teacher helps them to 

come to a compromise. The key is to solve it together. We practice a lot about how to handle 

conflicts by doing a weekly ‘Kanjertraining’. Here, we read books about different kinds of 

animals with different coloured hats. These colours stand for personality traits: mean, 

scared, brave and a group that finds everything funny and laughs at people. 

   The Kindergarten teachers are all on the same page when it comes to handling conflicts. I 

already noticed this after one week of being in this school. It is really clear for the children if 

every teacher deals with this the same. They know what to do when a conflict occurs.  

   From my personal observations, I concluded that all teachers are on the same page, which 

makes it very clear for the children how to deal with conflicts. The children are taught how to 

handle conflicts from the moment they attend their first day in Kindergarten. They are walked through 

the things to say when a conflict between him/her and another child occurs. Repetition is key, the 

teachers tell the children this a lot in their first months of being in class. As I could see with the older 

children, they knew what to say when something happens that could evolve into a conflict.  

   The two above conversations which I had with the two Kindergarten teachers of my teaching 

practice class were extremely helpful. Both conversations give me very clear examples to the main 

question of this research.  
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Difference between playground and classroom conflicts 

 
Let’s see whether there are differences between resolving playground conflicts and classroom 

conflicts. What I found when researching the first sub-question is that multiple people suggest that 

playground conflicts are best to be resolved later on in the classroom. The teacher at that time reacts 

to the conflict that occurred on the playground, either by roleplay or discussion. This way, the conflict 

is dealt with and options how to handle this the next time are being discussed. (Shelton, F. & 

Brownhill, S., 2008) (Woltjer & Janssens, 2010). 

At De Wilge, I have never seen the teachers handling playground conflicts in the classroom. But 

mostly, all the conflicts at the playground consist of more or less the same situation, followed by the 

same general conversation.  

- A child comes to the teacher to say that some other child hit or pushed him/her. 

- The teacher asks how they feel and if they told the other child to stop. 

 - If they did and the other child didn’t stop, the teacher tells them that they will keep an eye on  

   him/her  

or  - If they did and the other child didn’t stop and the teacher knows it already happened before  

   during the same break with the same child, the teacher walks to the child to talk about it. 

or - He/she says he/she did but then walks away and the teacher will pay attention whether it will    

     happen again.  

(P. Brinkman, personal communication, December 4th, 2015) There is a big difference with 

outside and inside conflicts, which is the wall. There is a wall outside where children can 

stand when they really took it too far. They have to think about what they did and after a 

while the teacher comes to them to talk about it. She asks the child what he or she did wrong 

and if that is okay. They talk about how to do it next time. 

   I have not seen this more than 10 times in the 8 weeks that I was in this school. When our 

class plays outside, there are 2 other Kindergarten classes outside at the same time. So 

around 90 children play outside for approximately 1.5 hours a day. So letting a child stand 

near the wall does not happen that often. The children know that when they need to stand 

there and think about what they have done, they know that they did something which was 

not ok.  
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Conclusion 
 

What multiple sources say in theory is that conflicts that occur between children are best to be 

addressed by the teacher in class. The teacher can discuss the problem with the whole class and 

asks if one of the students knows a solution to the problem. The main thing I found out is that a 

conflict is being solved the way the teacher taught the children to handle conflict situations. Most 

sources say that either role-play (e.g. I-messages) or discussions beforehand are useful in order to 

quickly and effectively resolve a future conflict.  

   Being an authoritative figure is best to be avoided as a teacher. Rather guide the children as a 

mediator in order to make the process of the conflict-solving go smooth. The children learn more and 

get better grips to solve a likewise situation on their own in the future.  

   I see many resemblances between how the Kindergarten teachers of ‘de Wilge’ handle conflicts and 

between what Gina Dal Fuoco (2008) talks about, described in the last part of ‘Theory of conflict 

solving’. The four-step plan she talks about is similar to the steps taken by the Kindergarten teachers, 

which are:  

1) Ask specific questions   

2) Put words in his mouth    

3) Emphasize, don’t sympathise  

4) Brainstorm solutions   

Now, to come back to the main question “To what extent are the class teachers of the Kindergarten 

class of de Wilge in Hilversum involved in problem-solving during conflicts of the children of their 

class?” From the personal communication I had with the two Kindergarten teachers of my teaching 

practice class, I had some very clear examples to this question. When a child gets hurt or when the 

children ask for help when for example they need to come up with a solution, the teacher gets 

involved.  

   When the children first start to attend school, something like the four step plan mentioned above is 

used. This is repeated with every conflict at first. When the teachers see that the child can manage 

alone, they let him/her do this but always observe how it goes. So the teachers more or less guide all 

the children individually to autonomous problem solving. 

The aim of the research was to figure out possibilities of how to handle conflicts between children in a 

Kindergarten class. Possibilities given to me – directly and indirectly – by professionals. Now that I 

have more knowledge about how these teachers of this Kindergarten class handle conflicts, I could 

compare this with other schools. For instance international schools instead of this bilingual school or 

possibly compare it to a school in a big city or a small town instead of this school which is in a 

medium sized city. Differences in conflicts could also be researched when looking at cultures inside a 

school. This was a school with mostly Dutch children. How would this research be if done in an 

international school or in a school where for instance only Japanese children attend? The latter would 

be a good idea for a next research as I am quite interested how this would be different.  
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